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FOREWORD 

The term Career Education has come to ll\e attention of persons at all 

levels of the educational process in recent years. The U; S. Office of Educatio;i 

has indicated that the implenicntation of Career Educatiou is among the top^ 

♦ 

priorities for consideration by «2ducational leaders, ^ . 

The State-Wide Goals for Kansas were adopted in the summot^ of 1 972, 
Three of .these -goals suppc^rt the concept of Career .Education and advocate 
the need to embrace the Career Education concepts in Grades K-14. ' 

The Itansas State Boai:d of Education. beHeving in the toncept of 
Career Education, adopted b position paper on Career Education in January 
1973. This paper sets fDrth the role of the State Qepartnientjp^ducation^' 
relative to Career Education. One of the activities indicated b^pR. position 
paper is the development of materials to provide assistance 'in adopting the 
concepts of Career Education into curriculum at the local «ett mg. 

This Kansas Guide for Career Education, developed by Kansans workmg 

in Career Education programs presents and defines' one model For Career 

Educatfdn. This document will provide local^chool districts \^th a conceptual 

framework to uuide tlicnTTii integrating Career Education into the existinli . 

curriculum. • , 3 . * * 

» 

C. Taylor Whittier 
Commissioner of Education 
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s CAREER EDUCATION ^ * . , 

Career education ib u tcrniNvhiUi dcscrfbcs a new fucib fur ediicatioii. It pre\idcs a puinf of Jcparuirc for ofgani/.inc 
educational cxpprtchces for all individuals io meet his '^r h^r needs for today and tomorrow. 

Career _ejlucat ion is nut another name for vocational cd» .ation or fur academic educati* n,but ititcgrates both, h does 
nu replace t^ditioifal Mibjectj. rior should H be considered as a separate :>ubject. It isantcndeu that edu^utional perMMinel at 
every level should integrate and emphasize the tour areas of self. \\ork/lci»iUre, and resources in their prugraiiis. The content 
of career education haj? poteiiiial to serve as their program ori^ani/x-r. ' * 

Althougli career education is a new term, it does have an evolutionary historv. Man> coi|wopts preseiitK embodied in 
career education have been advocated previou.slv at some point in Americau educatiuii- Career{*ducat!on is a :»vnihcM& u^idea^ 
whicli have historical perspective but focus on the future, ' - / * = 

WHaf h Developmental Career Education 

The term, carei^r education, i^ used in general for both the caiecr. education pr.ograin and the ef fects of ihe program on 
ImJividuaK To emphasize the devejopinental characteristic of the clTects on individuals .,t\\arbHess — ►orientation — ► 
*'xplorattoii — ►selective formulation — ►action — ►career integrating selt^ work, leisure, and resource> \\\ci<^xn\.de\dopfyitiital 
earner education, is used in this Guide. n ^ - ' * 

Deveiopmental 'cdtQQi education a concept* involving prucesscs beginmng earlv in an indlviduars life and coutiniung 
througlioul the ^^dult experiences. While developmental^ career cJucation *!s seen as a life long series of processes, this 
handbook will Heal primarily \\\\\\ developmental career educatinn as it applies to students entering the formal educational 
system and continuing through high school, pt^t-high school, and adult education programs. _ - 

Developmental career educatit)n is designed to help individuals in gaining a knowledge of the four career components 
(self, work, leisure, resourci*s), to assist'tiiein irf setting lit'e gLils for .career planning^and decisionmaking, to assist them in 
translating a self-concept into career lenns and to enhance the mdividual*s self-concepl in relation to the woik world. 
Developmental career education will help students to investigate life styles in order to e!»tabhs|i \alue 53 sterns consisilci;t with 
thQir life goals. Through developmental career education students will be able lo examine- alternative, and use rcsuurcevto 
make those decisions that must be made based on the broadest pus:>iblc foundation of knowledge about themselves and 
their environinent' ! ^ ' . ''"x * 

Why We Need Developmental Cafeer Education ^ \ . 

hi our lifetimes .the socigt) we knavv has undergone substantial change; The work world in particular has undergone 
dramatic changes both structurally and occupationallv. The result ha^ been a higlilv complex society in which knowledge has 
progressed geumetricaliy whilq ability 40 assimilate even keep abreast has lagged far behind. Youth have found tlicinselves 
in the position of liaving access to morcand more in! miat on and knowledge, but the al>iytv to understand the occupational* 
world and their relation to it dfteiHrtfiffilse and distorted. Many of our youth i,uffcr from occupational nlitcracy. ^ 

School based programs to .soften thWffecls of these conditions have beeti>*ig§Qsted and in many cases implemented. 
In sununaii/ing available research, IIoppocl\.(J^67) suggests that tlic^e prograrfis tend toHrrcreasc the knowledge uf students, 
concerning tl^c work world, suhsequenrjob satisfaction, and reduce unemployment. /\bd yet, ^even with this positive 
evidence ctUK^rning the possible impact the piogran^s can have, ihev generally'* have notjbeconie \\\ accepted part of the 
'educational program in our nation s schools. 

The Kansas Model Un Developmental Career Education* ' ^ 

, hi the sections to follow ^ the Kansas Model (See Figure I) will be presentedj/i detail. A brief overview Wili trace Ifie 
objectives pf the Moduli ^nd define its elen^ents. The title of the Career Components* will each identify a major area that serves 
^»s a took These tools enable educators ^o provide direcUon for building hkill on the part of the individuals served- rollowing 
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5uine general LOinmciits abuut Ursc Career Coinpuiientb, j separate .^eciiun for cjcii bcUc\uicil to further expLmatiun 
f,ach conipunem th iliude up uf Prucc:*s Phases. A particular phaic In a parUvUlar vUfupuiieiii i:^ »trie eicinent, Thcse^^lenitnts 
will be described in thcTlate'" sections. , 

First, the Modi?! is appliaible lo any age indivic^jal, no matter where !'jc is in his career. , . 

Second, the Kansa.^*Modei li. ba^cd upon deveiupnicryal ihcurv. revognizinu Urat ^n nidiUJual nia\^J^f-'3d> for 
different Fruc'ess PliascN s^ithin the lour Career Components. Yet. tn spite uf Ihe fuiid sfatus of the individual atul of the 
uoild of work, the Kansas .\todcl |Krm!ts hitegryHon of hell, subject itiattCi. ^^kilk ctnirinmient. anJ ex tracttrriaiLir 
aetivitics Trcnn pre-school years throughout adult Hfc. 

Thud, the Kansas Model eniphasi/es thai career docji NCjT mean the .>amc thuiiias the old Ovcupaiional whuice theor). 
and IS NOT a separate subject matter- Career describes the mdiMdual'^ u^tal hic cxpciieuces. jnd dadopmaital career 
education Clients hII iraimni^ touard enabling an individual to be skillful with Ins life. 



Oireer Components - , ' . 

Self is the first Career Component and alMj is the unif>ing element -for the t^hcr Caacr Components. The icH nnist be 
studied in an organi/ed way to help the uidividual increase ins knowledge of hunbclf, devek^p a pu^tive self image, and 
develop decision-nuking skills. Work provides the framework for seeing oneself m an acthitx tfut bsaiiMving to oiiescll and 
productive m fuljilling a heed Mtliin our iocietv. Leisure is freedom f roni required eff ort with, tin^time used in a ^cif tulflliing 
manner. Rcsourscs arc all those things o\iiside the self-which influence the individuaPs career development. 

I"lexibiiiiy is intended, a guide for career developnicni is the goal of this docuineiu. The implenieniation will be 
provided b> creative individuals within the formal and informal educational bCtting^- Thu^, the Model is adaptable to anv 
gi\en educational structure. Also, the Model b able to rcflcct^ihe current st.it UYjf^Lach individual learner (what he has alrcadv ' 
learned or experienced, what phase he gocb into or terniinates), and to indicate the next move he should make. 

Kan^tis liave a proud heritage of ancestors v\ho were among the foremost i!nnkefs and doen^ of their eta. A concern 
for individual worth and independence perme.ues the uihtire and i^ an integral pan of this Kansas Model lor Dc\ thpintnial 
Career Bdiicat ion. *• i, 



Process Phases _ * ' v , 

The Proce!,s Phaser that tjescribe tite continuous process Ic.idmg from entrv level skills lo apphcation can be punided ^ 
' within the educational setting. The reason for tnclnditig Process Phases i^ to piovide the learner with a nicthod of making 
decisions ^o enhance Individual respuiisibilitv . HiC purpose i& Uy instill and nurture the mdividuafs feclingN of control -»ver his 
dcsnny. O^ipoN^ {IW)j stated tliat "people experience a great deal of anxietv in connection with their choice of career in 
America" because our culture has tradiiionalK forced' choice too early and too natruwly (whoo/ing a "tr^cr^^* m the ninth 
grade thai locks one m. for example*). In thjb Kansas Model, specifv ing choice is not nnportant. Becoimng familiar wiih skills 
relating to decision making for self, vvt>rk. leisure, and restnirceb throughout life i^ important, i, 

Planlulncss and orientation to the future are associated with increasnig i;iacuntv . The dc\eiopmcnt \\u\\ Ik irregular as 
woji anv developmental growth (Super. 1969). But. knowing how toshape onc'^ couist^iathcr^f^iau being tnaneusered or hcxm 
Piiw^e siioald help leducc iru5Xia!ion^ and dis>ati^faclioii in one's career and piodu^e mature ib^c.^sment ai choice mnniN ^ 

BaMcaliv. tlie Kansas Model ft?r ticvclopmcntal Career hducattim is to be used as the itarting pttiui tor the continual 
deveh.pmeni of 'toui!** prugiain*. ot career educal.on for the individual. Ihe plui'^es are sequential, although there will be 
•sumc tnerUp m tlieir ^untinuitv Tlie Process Pluiv ^ provide die siracturc fur, detcinnmnk. objectives and vi-n^epu The 
Lnier (tibiective> and conv:epts). in turn, lu^ basn/to cyntcnj and actiVitio. Oidv the ct^itcnt -and avtivities wojih! be 
age-related, * / . - . 

The Phases are piesented as though thcv a^e discjete clemcntN Un ease ^ * tli^tu^skti An individual ^an repriitesvir 
recvele at an> time ui his career (Gvsbers & Moore, 1971) or ut anv p^uce in ihe sequence, as shown b\ use of Mie wo^ds 
levahKiting. contimiMur a! eafh phase behnv/Hie phases as defined bv the intcidisuipiinaiv Ad Hoc committee aie 

Awiireness Perceptum of the vvorki of work and of the worker:^. \d^^^. of leisuic litiiC. of lesources. evaluating ,uul 



continuum. 



/ 
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OrieniaiioiL (nicmali/anoii of knm\lcJi:c, ,:iial>ir>, jnd coiiMueutiun uf iiencr^il JifCviiuri:> and g^Jdls. \..iritiiig .i^iMx, 
evaiuaunHand cuniiiuiinii. ^ - • ' ' 

^^'.xplurmiim Kneaging in .iciive scek^jifg of options, iiying on dccisioffs fur \n . c\ afiiiiniig and .v)nuny;ng. * 
. Sckalvc J'omidaiUm: Narrowing, vjluinu. and "o^vnina" a genera! uiivrcuoii, relating io uwnp.jiiou'^i cluMcfN, 
coiiceput.iikaUun:evalu^nng and continuing. ^ . 

Acdon: Training of skilis. Irving out ;Kfctiuac>. follo\vtlKough. iulsd^K. feedback, cvaliiaUng^iHu couniuung 

Sur^mary ' , ' ^ ^ ^ * , 

The Kansas Model in ilie Guide for Qcvdopmental Career Cducaiu^n unique ly fhaf ific conceptuali/ed Career 
Ciimponents and Process Phases can be^jpplicd ui\in> .tgc nidividual. TIk Mudcl is built ser.e as a guide lu dc\clupn^ni 
life skillrbcfuje, dunng, and afkn fornial educafiun \eaf.> and ^an also be used io QSdhuXc uuicomch. ai ihc^ubeijuenc _ 
sections m\\ dcnionj^iraie. . ^ ^ ' 

In cui'iclusicm. ihc islenu elemen! KansaN Mu4el is based upon thcM'uur Career Component s uT self. u,ork, leisure, and 
resources with identjcal Process Pluses in cjch Conipuncnl dcsignaied as \t\\arcni?ss. urientation. expluraliun, sclecU^e 
foriniilation. and uclion. - « / 
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. * ' Part II . 

■• . CAREER.CO.NiP0NENTS AND PROCESS PHASES ' . , 

• ■ ' ■ • . . • "> 

\ ' ' SEJLF. ■ ' ; , .'• 

/ \ ■ ' . . ■ _ 

\Vc live in j rapjdK chiingiiig suc!et>.ut nid^^'wcil be Uui the onl> valid nrfiiinianon thai cjii be iraiihinitiej to 
iiidi\idiiais cqiiccrning tiicir future that it wfW be different from the \m ihc\ jre>iirrenilv cxjX^riciKing; iheret'orefu is 
iiripcraiivc iliiii eadi indniuual have a broad, Hmi babc of kno*A ledge abuiit hniihelf and hjs einirontnent upon which to make 
reaiisiie;indiviJua!l>Mneaiihigful educational and career decisions. * ; - i - 

• •* * # f, 

Definttioii of Self ■ , ' . ' . ^ 

Sclf-knosvfedge evolves fr6ni a procesi* in which an individual imernalizcs pejsonal percept ionsH)f his vnui charactcrisiics 
.uid liow others |>erceiv'o liiin ni. the surroun4i«*S environment. This^ includes how he thiito about himself, his'atiitudes. 
fcehngs, |)crccptions. and an evalLatiou of hiniseUVSelf is then the individual's own frame of reference. It Is from this franu* 
ofTcFcrencc that lie meets the world and judges accordingly how otl^rs m:* ■ view him. " . , 

Knowledge of self is sclutdd to nian>; factors, niany of which" nia> ue external in nature such as the individuars social, 
economic, or race factors.. These, he may no>be able to control or modify to a great degree at the preseni.Jout the interna! 
factors c^an be evaluated and chai^ged- . • - ^ ^ 

Attitudes are a vital internal factor. An individual's altitudes constitute the franiew'ork of Jiii^ sch^concept* which in 
turn is msininicnial in his ^jtreer. One oPthe nio^t importani.aspects of the total program is to IrelplHclnllividual develop J 
positive self-conce|ft'or self-image. How a person feels about himself, or his self-image, is vital to v\Ift4t lie will achieve. A 
survey of Kansas educators indicated tliat the need to improve selt^-iAiage is the most critical need in K^as education today 
(LiughHn, 1970)- The person with an inadequate seUMmage tends to succumb to irincr uneasiness, lack of confidence, 
detjensiveness. distrust, and fear of authority. SelC-conccpt has a very deep, ver> profoun>l effect on the way one lives. An 
nidividual's basic .self-image shapes his attituj*e to.ward all his experiences and toward all t^ose with'whoni he comes 

contact. . ] . ' - 

Dependent upon bis attitude, the individual may develop his potentialities, deepen his Jhterests. and increase his 
motivation to learn, or 1ie.ma> hmit himself by a low self-image and never be able^o achieve bevond his uiinimal\apabpit^ 

. Goals for Self bevelopn^ent ' , j J 

The goals btthis'self-development aspect are fourfold: 

1. To help the individual increase his knowledge, acceptance, and affirmation of himself. 

2. To help the individual develop a ]>ositive sclfiimage which adequately prepares him to meet constant change, 

3. To Jielp the individual develop thf^e skills necessary to function effectively as a producer and consumer ^ • 

4. To teach the individual ho\V to make decisions and to^solvc problem's in living. 

Process Phases: • ^ , 

, As the individual begins the dev<ilopjneiit of those characteristics important to his choices in his career, it is important 
to note, that he will pass thro^gl^ various phases regardless of his age and, at any time^lie may reprocess through thejce^43,h£|cV 

Occupational selection is a complex human process involving maturation oti'the part of the individual in terms 
knowledge about self^and environment, the integration ajid internjjiization of acquired knowledge, and finally some foriii oT 
occupationallf relevant behavior. For e.^mplc, young children t/picallv verbalise or act out ^'^m^h 1 were" occUpaUons 
which are based on current interest and/or familiarity vvilli a perso| or job Such behavior may be labd^i^fantasy, apparervtly 
bearing little relationship to reality. It is, however* a fortliriglit and^honest expressjoii of inte/est. even though it is vulnerable 
to instantaneous change. This period of random fantasy during the^^ramze^ process phitse is the basis of future career 
exploration. From tJiis process phase it is important to, capitalize on the inherent eagerness and curiosity youth by 
developing sequentijtl career experiences designed to develop mature young adults. . 



7. Wiat'do.I do? 



QucsuOTis iliai'ilic mdividual iiiight consider during this proce?s phase are: 

1. Wlioaml? ' •{ - J ^ 5. W'ho are niy neigliboVs? / 

2. Wlio is my family? " i 6* Whit, do nw neighbors do? 

3. Wliat does my familyxio? 
* 4. VVlioareyou? 

Tlie nexCjrucess phase, knowi. as tjricntation\ is one orf'internaii/.ing and conceptualizing the tnforir.atiun reccivcJ mT 
making it an imcgfaTand imporiani part of liiniseif. He can begin evaluatmg self-characteristics and his cn\ironniciti in 
leriiK of occupational dusiors. ^ * . . . 

As the mdividuai begnis to inteinahze the infurm.atton he has received, he needs contacts with a \ariei\ of occupjiional 
group and Icv'eU witli vvhich he niigiit identify. VVlfliout these contacts he cannot even visuali/,M.t^iisclf ui an owtupatiunal 
role. With tii;^se Luntacis he.can begin cvaluanngliimself In relation' to the occupational K)lcs-prcsciued and have a basis frooi 
vvliicli to make comparisons betvvQcn paeded and^present qualities. ^ ^ 

^ 'Questions that he might be concerned with during Uic orien^tion process phase are: 

1. WJiai are characteristics of workers? ' ^ j * 3. Wliat do 1 like to do? 

2. VVIiat'workers do similar tlu^s? ' • | 4. How am I like a responsible worker?- , * — t- 

; • ! ' ^ - ' • . ' ' 

The exploratory process phase i^oue of the n^^jst vitil fur the individual. Here he begins lo examine nianv ujcupational 
areas to a much greater degree in^rder lo become .acquainted With occupational alternatives' in light of his self-knowledge 
F.xploration allows individuals to consciously penetrate ihe coniext uf either, simulated or dfrccted vv&rk environment 
activities and to examine that experience in tcrnis of Jarifvini ur mujifvjiig the uireer self-concept. Students need an 
upportutiii) tu icsi thcimeives oui througii "hands^onicxberiertctA" in simulated or direct work setiings if iliey are to knt»w 
thenisehcsln wurk terms. Ror liands-on-exp^riences.to be cx^loratcTry thc> must be fallowed by'structured experiences to ajd 
ihc individual in interpreUug^the meaning the experience has,'*for Jilni. He should ask himself the queslion jft?r each 
experience. * How did I feel about myself when I| was involved in that work role?" ^ - . 

BcLaiise uf the exploratory nature of these experiences, tlicre sliould be a noticeable widening of interest> and dei^clop- 
nicnt j>f abihtics among individuals. The individiAil should furtfler come'lo know himself in ord^i lo uapiiali/e on his 
biiengihs and aCCcpt his weaker areas. Most»importahtl>, he should l^egin to accept himself for what he h -an individual and 
begin to evaluate himself realistically; he shotild begin to unxlerstaml how he'is uniqyc. 
. Questions Uiat might concern an individual during ihe exploration process ph«se are: 



4. Is?that work role for me and why? 

5. What employpbility'iraitsare iniporiant? 

6. \Vliy would I hire me? 



llov.' lim J unique? 
1 Do i like me?, I 

3. How well do 1 t:lce rcspoifsibHity? 

J J3uring the sek^etive formulation f)rocess phase the aspetjt of nSVrowing choilcs h viial as the i,uhvidual begins tu 
futiijulatc plans to enter the working .world. His occupational cluster preferences will be made in light^of his frame uf 
neferente. Piis vvilL 4)f necessnv. include huw he cumpreliends hb abilities, rccugiu/^es his interests, understands his attitudes 
and expresses hif vahi^s.^ ^ ^ 

The iiulH.vkial should mafte a tiJinixifiMUi between his curr.en,t bohaviof and habits and tlie personal attributes n^wcssarv 
lo ubtain and mauitain a jobr He should be exerJsing a greater control over his t>wn life ihfough planning whicli is a dire^! 
result of his assessmeni of himself. \ ' ^ , ^ 

As his lite sivie is developing, he shouldamderstand its eflev.! oii Hin 5h>}ice of work. He should rcali/.c that ^isonal and 



social ffeeds can be met through Jiis choice of work. 

Questions that he mkht consider during^his process phase are* 

1. How well do I know ir.yself? 

2. Wliai are my strongest. traits? \ . ' ' - 

3. Is my occupationaPplanning consistent Wltli'my life style? 

Tlie fin.d process phase is action. Here he |uririulatcs decisions based on his self-knowledge which is consistent vvith \\h 
mcabured abditv, past achievements.* expressed , and ineasurt-d iiiieresis. measured phvsii^a! abilitivN and Hniitatiuns. aiki 
expressed values. • . . . 



During Ihib tunc, the individual mil validate his i-ctufxitiunaj prcfcreiices. He svill cuiitiniuiusly appraise sliori-and lour 
ranse career goaljfin icnns^yf belli self and, envirunnicntal factor?. He mu^t adjust his etTortb according la revisions In his 
career plaiis.^ I ' ' ' < 

• Basic questions that the individual should atieinpt to aiiswer during the acii*)n process phase arc 

K Is my life style satisfying? ^ ^ ^ ' , ^ ^- • 

2. In wha! A^'ays are jny present bclraviors co^ipatible wiib my career goals? . , ^ , - ^ 

The goal of all education \% for thajiidividual to bec"v)nic a satistltnfaiid pro^uctne inenibcr of socleiv. The JeveU\pnieni 
of the lo.al self as it relates lo his progress througii Jjfe is the specific goal of carver educatiiKi. 

Process Phase Objectives ^ , • / 

The individual should: ^ - ^ - * ' • ^ 1 • 

1. become conscious of his own abilities and those of others. ; \. - 

2. recognize the^coniinonaliliesgnd'Binyrences between himself and others.' 'j . ^ 

3. begin to a'ssunic'somc responsibilil\/for his actic5i)S. ^, • . ^ ' ^^ 

4. bcshi to recop:t^izc sljijidards of behavioiS'.. • ' - ' . ' 

- 5. Jocgin to relilize that decisions can be made and problems d'an be solved. . ^ 
6. become conscious that one is-botU a consumer and a producer, 

. ' r"" * " ' * ' 

Orientation • ■ . ' * • ? - , 

The individufil should: . ' ^ , ' ... 

1. begin evaluation of his selOchajacieristics in terms df occupational clusteii- ^ * ^ , ^ 

2. begin ^to identify the strength.s of lus aptitudes and abilities. ^ • , ' ^ 

* 3. . relate school-related skills'to occupatioiiaUhrsteri.and compare with his own aWl^ties. ^ ' 

4. assume responsibility fcff his actions. : j ^ , . ^ . ^ ^' ^ 

5. realize how conformihg'io rules and accepting responsibility relates to wurkcrv success. 
\ 6. recognize those values and atuibutes needed Ibr the worl4^of;ii'or^ 
' .7. begin identifying elements of decision making. \ - ' 

8. begin to diktnguish alternatives availal^e^ ' ' ^ ^ / 

Exploration ' , V . ' ^ - ' - ^ 

The individual should: . -« • . * . 

" . 1. jccognize the uniqueness of each individualincludiiighjinself. ' ' |. ^ - ^ . - ; 

- 2. recomiize and identify some of the fndividual and environmental factors which inlluence career developmchf 

3. expic^rc many occupational possibilities in liglit of his sell-kjiowledge * - ♦ -r 

4. recognize the iinpoMatKc of organizing his time and energy. * * , , , 

5. begin learning the skills involved in the decision-making process. * f ' ' 

'6. modify or clprifyjiis self-concept in liglit of-hands-on-experiences. ^ ' 
' 7. examine market alternatives as rdated to various value systems. ' * ; / 

./ Selective formulation ^ . ^ ^ ' ' 

The individual should: 

1 . identify personal strengths in order to formulate ^m occupational preference. ^ 

2. I>e able to identify his self-characteristics and deWbe why his choice is appropriate f : ' 

3. accept the influences of many 'factors on catfee^; development (peers, faniily. etc.). ' . \ ^ 

4. understand the 'relationships between regttmr school atten^atice. good work habits, acceptable behavior, initiative 
perseverance, positive attitudes, and* career pRjm^u^. ^ ^ » . ^ - 



5. assess his qualitjcs in light of cmployabihty factors. - * ^ 

6. accept liis owq. uniqueness as well as that of othe/s. 

^ 1. recognize that his life style mav affect hisx:hoice^f work. . 
^ 8. rcepgniz* that personal and social needs iiiayte met through work. 
9. develop decision-making skills through practice. ^ ^ 
,10.* establish priorities on goods and setvie^s bascc' on one's values and goah. ^ 

Action , . 

The individual should: ^ . v ^ 

_ I, pursue occupational decisions based on his Self-knowledge. » 
*2, evaluate his decisions through testing in the.enviroliment, 
'•^ 3. attempt tp bring together discrepancies between his real and perceived seff, 

4. use his decision-making skills and value structure to nieet demands of environment. 

continuously appraise short-and'long-raiTge career goals. , 
6.* demonstrate increasing skill in consumer behavior. 



^ ' . ■ WDRK 



. ^ The President's Co^iimissicn on School F'inancc states tH^ a serious inadequancy oPeducatiqnal planning at national 
and state levejs is the failu^^e, of 'schools to relate curriculum and.coun^scling.to long-range employm'ent opportunities. The 
CommisUon rcporf^hai in 1970^7,1, tliere were 2.450.000 students who feft the formal educational system nndentered the 
work force ill-prepared, to offer.any productive skills to prospective employers. The Commission sees career education as a 
means of correcting the aforemcniionec} situation and concludes bAfccommendmg that career education be given priority 
and status, and that federal ^tate. and local governments and their edk^ation agencies take vigorous policy and financialJ^teps 
i*' direction., ..." - . ^ > \ \ . . ^ 



Detinition of'Work - — . 

^ - Work, the second career component in the Kansiis.McideL provides'fhe framework for seeking o^ieselt' m an activity. i\ 
is^satisfying to, the yidividual lihd productive InTulfilling a need within our society' Work relates, to the oUi^r carce) 
components of the Rqnsas' ModeN'n many ways: e.g., one's occupaUonal choice is dependent upon u^kriowledg"/ afJd 
understandiiig of self: resources provide the replities^hat must be considered ni making a dioice; and that whichjs work for 
one person may be a leisure aciiviiv^-for another. * * ^ 

Process Ph.a^es . . * . » 

Jbe* individual will progress thiough various {)roeess phases in the development gf his knowledge and atUtuJes/boui 
Avork and in the attainment of skills in the worldtof work. 

' l>iring the-fllv;^re//es,v process phase, the individual will become aware ^ the world of woik and of workers, ft should 
be nor^d^ that for the purposes of this' guide the process phases would be the same re^irdles^ of the maturity level of the 
individual: however, content and activities might- diffei. Several basic questions that /the individual should attempt to 
answer during tJ^awareness process phase are: ^ ' . , 

1. Wliaiiswork? . . 3. Wliy do we \Mork? - * . 

IWiio works? " /^^ . 4 'Wliatismy woik? . , * 

Durilrg the orientation' process pha^c, il:C individual should bcgiu to have engugh i?iforniation about selt\ work, leisure, 
and resources to begin analyzing and considerif^f general directions- thiU he m*§M take in considermg an^accupaiion. Questions 
th'^af he miglit consider during this process ar'ii: * » ' ^ * ' * ^ ' ' 

1 . Whht are some of the options in 'the World of Work that arc available?' ^ ' " 

2. What kinds of work would 1 consider? ' * ' » 

3. What kinds of preparation ^ni I need foi these kinds of work'? ' 



\ . 
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During the exploration process phase, the individual should be given the opportuiiitv to explore ni'anv occupiuional 
clusters thmugli **haiids on** experiences, simulation, and ubi^crvatiun. Questions 'that niigllt concern an individual durihg the 
exploration process phase are: 

1. Wlirch types of work have apj)eal for me, and why? 

2. Wliafpreparation do i need for those areas fhat I am most*u Iteresied in? 

^ During the selective formulation process pftasc, the indj^idji^l will begin to narrow down his options in choosing a genera! 
direction. He will know himself and the avenijes open to hin/wc!l enough tv^make a dccisiyn as to wlwh occupational cluster 
or clusters he wishes to explore in greater ,dcpth. Questions that he niiglit be concerned with during this process phase are. 

^ 1, Wliat Icind of work do I think I would like to do best?*. • * ' . . 

2. Wliat specific preparation do I need? ^ . ^ 

The action process pltase, is the culmination of the preceding processes in which the individual has nuide decisions. He 
has received, or plans to obtain, the necessary education and trainilig to qualif> for the specific t>pe of occupation he wants. 
The ultimate measure of ^uccess then conies about when he is employed in his chosen field and feels that he has made the 
right occupational choice. Until such time, he could be expected to recycle through the various pro.ccss phases. 

eProcess Phase Objectives 

Awareness ' ' ' ^• v y 

' The individual should: . ' * , : • ' 

1. identify occupations within the community; 

2. develop identification with workers in various occupations; 

3. develop positive attitudes toward the world of work; \^ " S 

4. develop an'awareness of adults as working people throiigli observation; / 

5. develop an aw^aren^**^ self in relation to work: 

6. learn to get along i#id work with pc^^rs; 

7. complete tasks ass^ied. 

Orientation 

> The iivdmdual should: t ^ 

1 . recogni/e woric actinties he likes and performs best, that give hini the greatest sa(isfaction: 

2. identify occ*'patioiis in whiclLthc perlprniaiice of sinii*nr activities would be required: 

3. explore intpfcsts that will allow for wider clioicc of occupations; ' ^ 

4. recogni/.enlwt occupations and life styles lire related: ^ 

5. identifv/actors that influence 'the work environment and describe the nature of the influence. 

6. reco£*n;ce that individuals are-responsible foi their career plannitig: 

7. rc^>gni/e that job characterisiiCS and individuals niust be flexible in a changing society; 

8. recogni/e that there is a wide variety of occupations which may be classified in sev(^ral wa\s. 

Exploration 

The individual should: ^ / 

1. apph basic educational, uiaiiij^uhitive and cognitive SNills in performing simuljtcd wurk activities of a cieative, 
organizationiih and operative nature: 

2. describe and differentiate his self-characicristics as tliev are related to course selection and broad occUpaiional areas. 

3. explore occupational cljisterS- through hands-on, simulation, and observation Gxpcriences. 

4. realix.e that educationfand work are inter- related: / " 

5. describe the major concepts uiiUtrh ing the economic and industrial sv steins b\ vvhiJi goods and services arc prj?duced. 

6. describe diffcrcncp among occupations in terms of tools used, nature of taaks peifonned, prerequisite skilb required 
for entrance, and^ontribution of each our society. 

7. recognize tJii^^l^sonal and soual significance that work has in the lives of individuals at varying levels vvithni the 
occupationai ^lucturc. 
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Sele'0ive^Formulatign ^ . ' * . 

The individual should: ^ . - , ' 

1 . apply the decision-making process in considering several possible/areer goals; , \ 

2. rxjlate educational planning to a career goal; 

3. develop skills in performing selected functions in^a broad occupational area;. 

4 Tecognize that one*s anvironment and individual potential interact iq, influence career developnient; 

J), differentiate among the major occupations* that make up a bi;(yaJoccupatiojial aroa in terms of the anfount and type 
education needed for entrance; the content, tools, setting, pr^ducts'or services of the occirpations: their value to 
(place witlup)*society; their ability to provide him with the life style he desires; the extent they can satisfy his 
interests and values and the vftiys they do anfl do not seeip appropriate forlum; 

6. describe his self-charactejistics in greater detail and'describe why a certain tentative occupational and educational 
choice is mpre appropriate for him; 

7. develop more specific plans for implemeniing his occupational preferences; 

8. become involved in a meaningful and purpose/ul nianner \vitli work and- work related activities in a broad 
V occupational area. . . ' . 

7 ' . 

Action * ' 

The individual should: , ^ " 

L tentatively select a currlciilmii to acquire an eutr>Meye! job skill: ' . $ " '/ 

1. execute plans by taking appropriate course work and/or involve himself witif work and work related activitip in his 

chosen field; . ^ ' - ' ' ' . I . . 

3, if displaced b> eithcr-his uwnlmtiative or other factors', will .cprocess to obtain information on options available andv 
^ * ;-appraise theiij in terms of self and environmental factors, will ^decide on and iiiiple^nenf action that seems inost 
-^%appropri^^yo/|liis career/ ' ; , ^ ' 

" . ^ , • * " toSURE 

/* Americans have long lived with thg Puritan work ethic, but the, factYcmains that as technology advances jt takes fewer 
and fewer people to -produce the goods necessa^^u support our econ0'niyi4n the his|ory of this country, it ouen took a 
working man 12-16 hours a day to pru^^ the basic necessities of life food, clothing, and shelter -for his family. Today, 
with only a littl'i.over 1 5 percent of income needed for food, five to seven percent for clotfiing, an ^ 20 percen* shelter, a 
working man can' provide these same necessities in two to four hours a day. Obviously, the average woi!:er i jht-hour 
work day can provide for his own family plus produce goods or services for many otiiers aSAvelL 

Business has adjusted to this situation in varying ways. One widespread practice lias been to lower the effective 
rctirenieiit age age 55. In other instances, companies initiate shorter work days or fewer working days per week. And, the 
younger and unVkilled workers v\ a technocratic societ> have traditionally had a problem finding suitable work. All of these 
situations leave Americans, especially the young and elderly, with less structured time and, thereft re, more time available for 
"leisure" attivnies. Tht^effcctive use oi'such time requricKa great deal of management both time and energy inaiiageinent as 
well as financia}. 

Definition of Lellsure ' ' * - - h 

Most individua^^ divtde their days into two inherently different time spans- work time and leisure time. Leisure has to 
do with letting life seiv^ the mdividual. Leisure is freedom from required effort with the time used in a self-fulfilling manner, 
W can be a free, uncalculating, enriching state of bemg. Its virtues lie in unfocusing, broadening, and widening one*s career 
consciousness. "Doing your own thing" can be an appropnat»f condition for leisure as it implies a self-actualizing process of 
becoming whatever you are capable of being. . 




Work and Leisure Are Related ^ i 

There is, and should be. a natural ovcr-lap between work and leisure (See f.gurt; 2): and what may well be work foronc 
is leisure for another..Manv individuals svork in sedentary jobs and in situations where little actual progress can be perceived 
on a dailv, wekly. or -even yearly basis. Individuals/ therefore, tor mental and em6tional refrcshmenl. need to participate in 
activities%here\ progress can be readily obser%'ed..This is typified bv the fact that more and more people are turning to 
strenuous physical activity and the making or refinishing of hand-crafted items as a means ot^recrcauon, ■ 

Not only lis there" an overlap between svork and leisure, there is a distinct relaoionship between l.lesiylo leisure 

''""work and its resultant s6cio-eoonomic status, affects the anjount of iiine an. individual has available for leisure as well 
as the kind of leisure activity one is likely to^irsuc. Although money may buym^^r. free-time, it cannot buy ima^maUon. 
creativity, or self-satisfaction. The American tu;^pared for a life of leisure is easilyXxploi.ted. The.e is an "^g^"^ "-^ - 
pconle t5 learn how to financially manage this "extra" time. In 1971, Ainericansspelit more than S 00 bilhon on 1 ...ire 
products and services as varied as camera equipment, outboard motors, .newspapers. >^ovies. and hotel accomodations, 
leisure-time expenditures will become an increasingly larger part of the gross national product. ■ " 

Well-magged leisure time can rest the body and refresh the mind. It can also hblp the individual gam additional .skd!..^ 
earn extra money, or express creative hobbies. ' , . i k * 

Whether one uains personal satisfaction and self-fulfillinent from leisurfe tihe is for each individual to decide. A 
Developmental Qre^r Education program.- however, should not overlook the positive learnirrg experiences regarding use o 
Teisure^exiKriences that typically relate to one-half of our waking hours-that could be. incorporated into educational 
skuationsf * ' - , - . 
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rocpss gjtiase Objectives ^ » . -r - 

The individual sliould: * • . \ . ' \ v 

1. be able tcyideniify varioiisiypes'of activities'as being leisuie-linie activities. * • 

2. become ayv^are of the siinilarities and differencef between work gnd leisure. 

3. become awar\i;that individuals can enjoy the same or different types of activit7es> ' 

4. begin to understand that different kinds^of leisure activities require different types of p^p'araiion. 

5. become aware that oiie> mental and physical iiealfh arc affected by his leisure-time aciivities/and likewise, one's 
health will jn part ddterniine his choice of a leisure activity. * . - ' 

* i \ 

Orientation - - - ^ , 

The individual should: ' -^^ \- . 

I /continue to recogm^e more tyj)es of ieisurc-time activitiys. 

* 2. be able to identify rewards for leisure activities. 
3, begin to evaluat^i the im,portanee ofleisure-time enjoymett as it relates to his ov^'n life. 

' 4. become more aware tJiai valucs-and altitudes relate to cholS^ of leisure activity. 

5, begin to rehuc leisure a(^t\itics to his own (^ysical attributes, attitudes, likes,, and dislikes, etc, i) 

6. ' begin to examine^liobbies inSdaliijji to ^lerJ^ndt'^tt'ocations or money-making skills. . j jf 

Exploratory' ' \ • . ^ / 

Tije individual should." ' \ ' <, ■ , - ^ 

1. actually become involvod in many lejsurC activities'that Ivfll develop mental and physical. dcxtefit>. - /' 

2. explore the relationship between the us-* of leisure time and individual needs. 

3. explore personal values ai- Hiey relate lo leisure activity' amount muc to relate hobbies, games, activities to sell- 

* knowledge. ' ^ ' / <^ - ^ ^ 

'4, .explore the managemetu factors inherent in decision-making regarding the use of leisure time. 
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Selective fornwlation , ^ 

he individual should: f 
realize tlms4:icople use leisuie in different v\avs and receive different rcWurtl/that what some mUviduals consider^ 
')e \vork7,othcr§ will consider to be leisure. ^ ^ 
ncTSlTaiid that sex. race, creed, and socio-economic background affect leisure-time choices,, 
rt^alize that hobbies and skills may clfange Ihrimghout one's lifetime, ai-.d that the indivuiuTtl \mn be adaptable to 
^ ntHv^^tUi.''ons^and conditions. 

4 realize that leisilre^me 'can^be used as a means of fulfilling personal needs that are not- satisfied through work 
e>cjyrienees. . ^ / 

5 reailAf that in order to make efiectivc career decisions, one mi/st apply his own attitudes and values concerning use 
of feiure time. 

6. continue to evaluate himself in relation to personal goals regardingjise of leisure time. 

Action ^ \ 

The individual should: ^ 
1 realize that there is a relationship between a commitment to education and work and the avadabilm and utili/ation 
of^isure time. ^^^'K ■ - v 

2. assess the role that an appealing Ieisufe-timaact4^^ity will have in determining future tiaming and Subsequent earning 
potential. , ' ^ 

3, recognize that satisfaction in a thoscn career is related in part tu effective invoivcment yi leisure-time uuiMtics. 
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\. 4. acccptjn(isponsiblity for personal leisure-time planning and management. 

5. deve^]S^hysical, consumer an(f inter|)ersonal skills pertaining to leisure time, 
(v identify satisfying leisure^imc alternatives that could,use individual talents. 

, ' ' RESOURCES 

It7is inost critical and ncLCi^Aarv that educational ijistitutions prmidajhHc^d^uJth J a ad ci>sta!i/.jng influencc^TTrfhe 
Resource^ Component. The school h the. one insntiition in American sucictv mobt suited^* tlJs la A. The organiztition, basic 
techniques', expertise, and public res|)cct and conildeiiLC arc alreadv present and Will favlit te ad h vcinent of Developmental 
' Career Education goals. - ^ . • 

Definition of Resources ^ *" , . • 

Resources, the fourth Career Component, ^s all uf tliose^things uutside the Self whL.i mfluci.ce the yhdividuars tarcer 
development. This concept becomes clearer when it is thought uf as external rcsouices m contrast to^elf \vhich can be 
fjtlioviglit of as hiternalTesources. - 

An individuar^> resources are of his environment. The term. "Resources'* is used to dist^neilish t-jiisVon^ eut frum the 
genejaliy accepted understanding of/the term ''environment " It is meant to connote the environmental siwa.tions to whicfi 
the individual has access ^nd can Jro^vv upon to achieve his career goaU as he perceives them. Environmental elpericnces affect 
everyone's developittetft. ■ ^ . ' " 

^ Major ingredients uf Resources include: time; geographic loLatiori. sopah cultural, and ei4rminic cirt.uni:>tances, the 
iFtdividuars age. educational and iraniiiig opportunities. ^fouii^i^^^^^i* t^i^ home situation anrl influence, societal expectations 
and values, other pcLsuns who can and/or do leave a USti%j1npresbion on tire individual: institutions and orgiiiiij^ations, and 
other prospective opportumties. Since DevelopmenfaTXAiccx EducJuon i.s a Hfe-long process, how Resources juifiueiice the 
individual or hu\v the indi\?dual' utilizes Rasoiiri. es to .1 Jiii^ e his goals defends upon. (1) his awarencss'andunde islanding of 
Resources available to him, (2) his circuirstances^ t>t any point in tim^, and (3) how he relates the ovher Miree Career 
Components to his situation and aspirations. 

Resources as the Vehicle ^ . N;:- , ' ^ 

Resources, therefore, is the Career Coinpouent which ^pVovides- the means for the individual to put the other three 
Cumponents into a meaningful relationship. This alh)\\:» him to discern more cleail> the options available to him and to have 
the knowledge thai will facilitate tlni probleni-solvrng and dccision-inaking processes that he must accompHsh to a^^hieve his 
career goals.* » - . \ \ 

Resources ii> the Component that helps answei the questions wh;ch arc likely to be raised as the individual proceeds 
through the vanous phases of the other three components. Continuous self-direCtion is a vital ingredient to s'u :essful progress 
through the Phases. Resources provide the vehicle fur bclf-direcOon. The Resources Component offers the school, with the 
coinniunity, the opportunity to provide that unifvmg tie among the other three Components to make education, »n particular* 
^nd lifc^ in generak more relevant and iheaningful for each individual. 

Process Pht'ise Objectives 

An^areness ' " , 

. The individual should: . ^ * 

1 . become aware that there a<'e many external sources available. 

2. realize that it is not a sign of weakness to seek assistance from any source that can be beneficial to him, 

3. realize that it is up to him to seek appropriate souices of assistance. » ^ 

4. become aware that resource^provide the vehicle ii> put his career aspirations into perspective. 
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.■ •■ i^- • — . 

Orientation r . ' 

The individual should: ^ 
K begin to ideirtifv various resources available to him. 
2. begin to select and utllizeTesourcei appropriate to his situation, 
' 3, devc! jp positive attitude's utilizin| resources. 

Exploratory - "^"^^ ^ 
The individual should: 

I. try out, analyze, and evaluate resources in light of his career aspirations. 



Selective Formulation 

The individual should: 

1. select those resources appropriate to his career selections. 

2. use resources to put into perspective hisexperiCiiccs^nd sitilitions at each choke, point.' 



^Action 

The individual should*: 
* 1 . utilize ihose resources most appropriate trrtlfrcarecr, 

2. retain tlie option to reprocess or recycle ifJie discerns the need to niaintain, upgrade, or change his career. 
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/- Partni , . • • 

/ 

ORGANIZING, IMPLEMENTING. AND iMANAGING ' • 

DffJ'fiOra/ffWr/li CAREER EDUCATION - 

The total value and benefits of Developmental Career Education will not be realized just h\ endorsing and agreeing with 
the concept. The development of procedures for hMing Developmental Career Cducalion in'motion involves plannmg for 
prqper managemeni of personnel, resources, and^activities relating to this education coilcept. Developmental Career Iidu :ation 
at the operational level must include ni its organi^^ational and iniplenientation phases the opportunities fof total educational 
planning. Those persons at the policy-making level must be oriented to thei)epdapme/z?a/ Career Education concept and 
provide thcSleadership for the successful organizing, implementing,^ and managing of the program. 

Yhe following outline contains siig^ested ste^s necessary for organizing, implementing, and mandgingijuWund'Z?crdc)p- 
mental Career Education program; " ' - . ^ 

!. Devebp community awareness toward the career education concept, 

A. Organize an.appropriate interaetig;! group to act as ah advisory council. 
■ B. Examine present school philosophy to datermine.its appropriateness for Developmental Ciupex Education, 
£. Assign individual responsibilities for developmen^t and coordination o( Developmental Caree|r Educatioil 
D. Accumulate data and information oi> needs for career education in order to cstabhsh appropriate educational 
objectives for the community to be served. « * * - 

II. Assess changes necessary for incorporating career education into existing educational sysiem. 

A. Involve staff in operational activities. 

1 . assignment of an individual to coordinate staff efforts4n program development. 
2^ intensive staff in-service. - 
• ^B>^Design framework for implementing career education « 

1. goals 

2. objectives 

3. suggested activities , 

4. evaluation procedures 

C. Identify available resources (school and community) 
l.,Tield trip sites 

J. resource speakers _ - . 

3. supportive agencies 

y 4. available job opportunities ' ' , . 

5. potential job training sites > \ * 

D. Compile and disseininj^te materials to staff (Tliis should be an on-going process). 

- - *E. Provide for a district-wide communications system for' sharing ideas, problems, etc. . . 

III. Implement career education 

♦ A. Integrate developmental career education concepts into, the existing curriculum. 

B. Evaluate. 

1. identify desirable student outcomes to be measured: 

2. identify or develop suitable instruments for nieasuirng these outcomes. 

3. develop policies and procedures for total program evaluation. Opportunities for evaluation from community 
smirces should be considered. _ ^ ' 
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, IV. Crcaie a feedback system to use evaluation findings. 
' ' ' A. Adapt and improve tii?career education program according to current needs. 
B. "^Providb. for program maintenance and updating. . » 



V. Summary ♦ * • ^ ^ . ' 

The task of trying, learning, re-doing and improving will nroi end until ever> individual ^a\\ be given rvMbout 
assurance of a successfuf carech ' 



p 
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U. S Onihc of Education - Occupational Clustcis 



* Api>endix B 

" , GLOSSARY OF TERMS USED 

Action - Training 0/ skills, living out adequac)'^. follow- tii rough, validate, feedback. ^ 

Awareness ~ Perception ot>the world of work and of the workers, of self, of leisure time, of resources 

Career ~ The individuaF/s total life experiences. 

Career Components - (Self, workhlcisure. and resources) The four interrelated areas ui which the indnulual 
gains knowledge, understanding, and skills. ^ 

Career Development - Self development over the life span through education, work, and leisure. 

Developmental Career Education - Orientatnig all education and training toward enabling an individual to 
be skillful with his life/. ' 

* 

Element A particular process phase in a particular career component (i.e., the aw'arcness of the sc// career 
,coinponent.) • ^ , ^ * 

Exploration - Engaging in active seeking of options, trying on decisions for fit. 
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Kafisas Model ~ A a^jvelopniental theory built to serve as a*guide to the development of hfc skills before., 

durijin, and after formal education years. . • ^ ' 

. ■ ^ . ' • . 

Leisure - Freedom from required el fort with the time used m a self-fulfilling manner. 

Occupahon - The principle) busine3;j of,one*s life. ' ' ^ 

Occupational Ouster Describes occupations which arc related and grouped according to t\ pe of woik. 
skill or worker, and place where work js carried on. * 1,^ 

Orientation - Intemah/ation of knowledge, ,Hnal>sis, and consideration of general directions and goals, 
wanting action. ' 

Process Phases - The developmental processes toward career .satisfaction (awaieness, orientation, explora- 
tion, selective fornujlation and action.) 

Reprocess and recycle' - The ac^of an individual in going to an appiopriate piocess pjiase to change 
direction in*hls career plans. 

Resourcv - All those thnjgs outside the self which influence the individual's career development. 

Selective Formulation Narrowing, valuing, ant- 'owning * a gener d direction, relating to occupational 
clusters, concept uall/:aiion. 

Self - The individuars'own frame of reference, i' 

Vocational Education fn its broadest sense, vocational education is that part . f education which makes 
an individual more employable in one gioup of occupations than in another, .... Rupert Cvans 

Work (as component) - Framework for seeing otie's self m an activity that is satisfying- to one's self and 
productive in fulfilling a need within our society. 

Work - The Labor, task, or duty thai affoids one his accustomed means o livelihood. 



